SOMERVILLE
INTERMEDIATE SCHOOL
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6760

School Plan
2021
“the best you can be”

Our Vision
A responsive, future-focused community that enables every learner
to excel by being the best they can be.
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Mission Statement
In collaboration with the community, provide a stimulating environment so that every
learner develops to their optimum intellectual, emotional, physical and cultural capability.

Values
•
•
•
•
•
•

Excellence in learning and teaching
Positive virtues, active citizenship and collaboration as global citizens
Inclusion, a strong connection to the school and with the local community
Personalised learning and a balanced and broad education
Creative, innovative and critical thinking
Celebration of diversity and our bi-cultural heritage

Goals
People
Goal
To realise the full potential of each person, nurture their overall wellbeing, ensure good selfesteem and the ability to understand, accept and value others.
Values
We value the wellbeing of the whole person, respect for self, others and property; positive
attitudes; independence; responsibility; integrity; reliability; perseverance; creativity;
cultural diversity, concern for the environment; service; resilience and confidence to cope
with change.

Responsive Curriculum
Goal
To provide a rich and stimulating programme relevant to the students world that enables
the authentic application of learning and fosters a sense of life- long learning, with particular
emphasis on literacy, numeracy, inquiry and problem solving.
Values
We value the highest quality of curriculum delivery; understanding and responding to
individual interests, needs and learning styles, and a broad curriculum that develops
effective and confident communication skills, literacy, numeracy, inquiry, problem solving,
physical and social skills.

Technology
Goal
To develop exciting and challenging programmes that maximise students’ technological
competence and develop an understanding of the relevance, and application of technology
in society.
Values
We value student confidence within a wide range of technological areas and the use of
technology to develop problem-solving skills and foster collaboration, creativity and
innovation.
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Stewardship and Leadership - Personnel
Goal
To provide a team of highly skilled, enthusiastic, effective and committed educators who
are good role models for our students, who engage in critical reflection and are
committed to ongoing professional growth and development.
Values
We value collaboration, team spirit, professionalism, sharing of expertise, practice and
experiences to develop professional and leadership capacity, innovation, enjoyment at
work, a culture of wellbeing, a sense of pride, achievement of high standards and sensitivity
towards students.

Culture of Continuous Improvement
Goal
To ensure a culture of continuous improvement through effective, ongoing review at
governance, leadership, teacher and student level.
Values
We value self-review that is honest, accurate, purposeful, critical and constructive. Both
internal self-review and external review from credible sources is valuable.

Connected Community
Goal
To involve our parents, local and global community to enhance students’ learning.
Values
We value the role parents play as first teachers, their influence to encourage students to
develop positive attitudes towards learning and when facing challenges and the role they
play in supporting learning at home.

Property
Goal
To ensure that students and staff have a modern, attractive, highly functional environment,
with high quality facilities and resources to support teaching and learning.
Values
We value the physical and emotional well-being of students, staff and visitors to our school
and a safe, happy environment.
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The People
Location and Context
Somerville Intermediate School is a decile 10 school situated in the east of Auckland. The
school has an enrolment scheme in place, and during the last few years the roll has
peaked at around 970. The Board of Trustees has made a conscious decision to limit the
roll and any out of zone places have been allocated on the basis of reaching our target
roll each year. A partciular effort is made to ensure siblings can be accommodated. We
consciously organise the school around a whānau-based system and plan school-wide
activities to ensure we maintain our “family atmosphere”. We make the most of our
teachers’ strengths, providing many extra-curricular learning opportunities and to support
overall staff development.
Over the years the school has developed outstanding facilities to support students’
learning. As well as having well appointed classrooms and specialist rooms we have
spacious grounds including a synthetic turf for play and recreation, bespoke counselling
rooms, specialist science laboratories and technology rooms, a large library/information
centre, music suite, dance and drama suite, performing arts centre, hall and large
gymnasium. We have an advanced digital technologies programmes and ICT
infrastructure throughout the school.
Our students are generally receptive to learning and their parents value education and
fully support the staff. Over the years, we have noticed an increasing and diverse range
of needs in our children. The board also devotes resources to employ extra teachers to
provide extension and support programmes in a designated facility known as our Aspiring
Centre. Here children with special abilities and those with learning difficulties and English
as a second language receive targeted assistance. We believe in providing for enrichment
needs primarily in the classroom, with some withdrawal when appropriate.
Pastoral care is a strong feature of the school. The students and staff are well cared for.
The Board funds a school counsellor and provides access to counselling support for staff.
A wonderfully hard working and committed staff and a supportive parent community
contribute to our happy and positive school environment.
The staff here are highly qualified, committed to on-going study and totally dedicated to
the welfare of the children, maintaining and enhancing high achievement and our
supportive environment.
Within our school community we have a good deal of cultural diversity, which broadens
the experiences of all our children. We embrace and celebrate a large number of ethnic
backgrounds in our school. There is a very strong arts programme and a large numer of
extra curricula opportunities for the children.
Extensive use is made of the wider community to support programmes as many of the
student inquiries encourage visits by experts to enhance learning opportunities and
connections with business organisations and industries. Sporting and cultural activities are
valued and many opportunities are taken to utilise the expertise of community organisations
and our parent community in coaching and teaching students. A number of community
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organisations make use of the school facilities and partnerships with these groups have
also provided further opportunities for students.
Somerville Intermediate is part of the Waipaparoa Kahui Ako/Community of Learning with
seven other schools. The focus for 2021 will be to utilise the centrally funded PLD to
develop a set of shared transitions statements that capture our vision for students across
the network. The goal is to develop a set of matrices of progressions in capabilities
across the Kahui Ako in order to arrive at a shared understanding of what an agentic
Waipaparoa learner looks like at key transition points.
There is cohesion and alignment between Somerville Intermediate’s school wide goals for
2021 and the objectives which underpin the Kahui Ako/Community of Learning’s
achievement plan. These focus on strengthening collaborative inquiry to share effective
pedagogy, particularly mathematical inquiry in flexible grouping; fostering student agency
and critical inquiry; assessment for learning; implementing a Somerville Intermediate
graduate profile and incorporating what we value in assessment and an online reporting
format; strengthening a transdisciplinary approach to the delivery of our school
curriculum and strengthening coaching, which is becoming an integral part of the
school’s culture.
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Recognising New Zealand’s Cultural Diversity
Somerville Intermediate School, as appropriate to its community, will develop
procedures and practices that reflect New Zealand’s cultural diversity and
the unique position of Māori culture. In recognising the unique position of the
Māori culture, Somerville Intermediate School will take all reasonable steps to
provide instruction in te ao Māori (Māori world), tikanga (Maori culture) and te
reo Māori (Māori language) for all students.
At Somerville Intermediate School we:
● Have developed a Treaty Strategic Plan to ensure we are deliberate in
extending bicultural practices so that te ao Māori is an embedded feature
of our school.
● Utilise Ka Hikitia as a frame of reference to cater for Maori students.
● As well as specific timetabling, Te Reo is integrated across the whole
curriculum where appropriate.
● Provide opportunity for all children to join the Kapa Haka group.
● We have a relatively small number of Māori students (approximately (5%)
and we can individually identify/monitor each student on databases. We
track and report on reading, writing and mathematics progress through
each level of the school. As with all our students, we endeavour to meet
their individual needs.
Māori responsiveness plan
If a whānau requests a higher level of tikanga and/or te reo than is at present
evident in our school’s Māori programme, the staff and family will discuss
and explore the following options and any negotiated options:
● further explain the existing programmes.
● further extend the existing programmes if and as appropriate.
● combine with a neighbouring school for parts of the day/programme.
● provide in school support and resources to further enhance inclusion of te
reo and tikanga within the classroom.
● explore other schools who may offer programmes closer to their
expectations.
Other cultures plan
● Our cultural responsiveness plan includes professional learning focused
on using strategies in ‘Tapasa’ to support Pasifika students.
● Through our ESOL staff we provide extensive, in-depth language and/or
experiences for our speakers of other languages.
● Classroom programmes incorporate a celebration of cultural diversity.
● We are signatories to the Code of Practice for foreign fee-paying
students.
● Encourage parental involvement, sharing of information and the
opportunity to interact socially.
● We have an “Asia Awareness” emphasis in the school and also provide
Mandarin language lessons when we are able to access support from a
tutor.
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Strategic Goals and Objectives
The Board’s strategic goals and objectives are aligned with the National Education and Learning Priorities (NELP)
Connected Community and Wellbeing
● People, i.e. learners with their whānau and personnel are at the centre of all decisions
Responsive Curriculum
● Excellent education opportunities and outcomes are provided so that each student can be ‘the best (they) can be”
● Learning is relevant to the lives of students and is future-focused
Stewardship and Leadership
● Quality teaching and leadership are focused on positively impacting outcomes for learners and their whānau and
there is a succession plan for effective leadership
Culture of Continuous Improvement
● Coherent, aligned and rigorous self-review systems ensure quality practices are sustained, a positive school
culture is fostered and a high standard of facilities are provided to support quality learning and teaching.
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People

Responsive Curriculum

Personnel

Property

Technology

Culture of Continuous
Improvement

Community

To realise the full potential
of each person, ensure
good self esteem and
their ability to understand,
accept and value others.

To provide a rich and stimulating programme
relevant to the students world that enables the
authentic application of learning and fosters a
sense of life-long learning, with particular
emphasis on literacy, numeracy, inquiry,
problem solving, thinking skills and personal
competencies.

To provide a team of
highly skilled,
enthusiastic, effective
and committed educators
who are good role
models for our students,
who engage in critical
reflection and are
committed to ongoing
professional growth and
development.

To ensure students and
staff have a modern,
attractive, highly
functional environment,
with high quality facilities
and resources to support
learning and teaching.

To develop exciting
and challenging
programmes that
maximise students’
technological
competence and develop
an understanding of the
relevance, and
application of technology
in society.

To ensure a culture of continuous
improvement through effective,
ongoing review at governance,
leadership, teacher and student
level

To involve our
parents, iwi local
and global
community to
enhance

Objectives

Objectives

Objectives

Objectives

Objectives

Objectives

Objectives

Promote an environment
that develops a passion
for learning.

Ensure all students develop high levels of literacy
and numeracy skills and understanding.

Attract and retain the
best possible staff.

Ensure staff use
eLearning technology to
enhance instruction and
increase effectiveness.

The needs of Maori
students are recognised
and catered for.

Provide the highest quality delivery of learning
programmes in accordance with the NZ
curriculum framework in order to improve
student outcomes and to inform future
programme planning.

Encourage and promote
opportunities for all staff
to participate in
professional
development.

Ensure the school has up
to date facilities and
resources to meet the
needs of our students
and staff.

Develop and implement
a comprehensive
programme of self
review that addresses
student achievement,
curriculum, operations
and policies.

Provide accurate,
meaningful and
useful information on
student achievement
to our community.

Address the unique learning needs of each
student.

Maintain a
comprehensive appraisal
system in order to
improve staff
performance.

Provide career advice
and guide students in
order to prepare them for
making decisions
regarding their future.
Create an environment
that promotes students’
capabilities and feelings
of self esteem and
resilience.
Promote an environment
that enables students to
respect others through
understanding, accepting
and valuing others
different from
themselves.

Engage students in a range of authentic learning
Experiences.
Recognise New Zealand’s bicultural heritage
and multicultural society.
Ensure the recognition of community groups,
parents and students as partners in the
students’ education.

Maintain a team
environment within the
school.
Foster collaboration, the
sharing of expertise and
the development of
leadership capacity
through modelling and
observing practice,
coaching and mentoring.

Ensure that the school
environment is safe
Ensure the school
environment supports
effective learning and
teaching.

Empower students to use
information technology as
a tool for effective
communication, personal
and lifelong learning.
Investigate, implement,
evaluate and review the
use of technology in the
school.

Consult with parents
and inform them
about school
curriculum
development.
Use parental and
community expertise
to complement
classroom
programmes.
Use facilities in the
wider community to
place student
learning into context.

Provide a support
network for the students.
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Strategic Aims
● All students at Somerville Intermediate School are able to access the New Zealand Curriculum as evidenced by progress and
achievement in relation to the New Zealand Curriculum.
● Through a process of teaching as inquiry, data will be collected and used effectively to support improvement in student outcomes.
Students are aware of their own learning goals and know their next steps in achieving them.
● Maori students are engaged in their learning and are achieving success, with pride in their unique identity, language, and culture as
Maori. Whānau are engaged in supporting their children’s learning.
● Pasifika students are participating, engaging and achieving success, with pride in their identities, language and cultures. Pasifika
parents and communities engage with the school to support their children’s learning.
● Students with special learning needs are supported in their learning so that they can progress in relation to the New Zealand
Curriculum, and experience success.
● Continually strengthen collaborative inquiry practice and whānau collaboration.
● Continue to strengthen the design of a transdisciplinary curriculum and school culture that promotes and celebrates the overall
wellbeing of all learners.
Strengthening moderation processes will ensure increased consistency within whānau and across the school. Collaboration with schools in
the Community of Learning/Kahui Ako will continue to be fostered in order to develop a consistent and cohesive education pathway for
students.
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SOMERVILLE INTERMEDIATE
Strategic Plan 2021 - 2024
STEWARDSHIP & LEADERSHIP
Strong leadership at all levels and a succession plan
Coaching skills support leadership to strengthen professional dialogue

RES RESPONSIVE CURRICULUM
Transdisciplinary disciplinary approach that provides rich opportunities for deep and complex learning.
The capabilities identified in our graduate profile will guide and equip our akonga as they transition
through intermediate
Continuous online reporting that fosters student agency and ongoing parent engagement in their child’s
learning

CONNECTED COMMUNITY
Uphold our commitment to the Treaty
Strong partnerships with whānau, iwi and community
Foster New Zealand’s bicultural heritage and multicultural society
Contribute as active and engaged citizens of the world
Achievement of Community of Learning (CoL)/Kahui Ako objectives to improve outcomes for students
across the network
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WELLBEING
Effective wellbeing practices to meet the needs of students and staff

CULTURE OF CONTINUOUS IMPROVEMENT
Coherent, aligned and rigorous self-review systems
Evaluation, Inquiry and Knowledge Building for improvement and innovation
School culture: positive, inclusive, highly approachable, capable and credible
High standard of facilities to support learning and teaching
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SOMERVILLE INTERMEDIATE
Annual Plan
Advancing Student Achievement through School Performance and Resource Management

Somerville Intermediate School continues to work hard to raise student achievement and progress in reading, writing and
mathematics. Capabilities across the curriculum and overall wellbeing are also critical to students’ success and ways to capture
this and share progress in these areas are being explored.
Training and support in the use of advanced assessment techniques and reporting to parents is ongoing. The scope of this
learning includes using PATs to inform teaching and learning, the moderation of overall teacher judgements across the school,
and reporting to parents in plain English, and with aggregated school-wide data to the Board of Trustees.
Our goals are set on school benchmarks (SIS Progress Indicators) that have been developed in relation to the national curriculum
document, literacy progressions, numeracy stages and other MoE curriculum documents. The Progress Indicators provide
teachers with guidance for making overall judgements and allow comparisons from year to year and between cohorts.
Assessments based on the Progress Indicators are moderated within and across teams, and where possible, are compared to
norm referenced assessments. The Learning Progression Framework is a valuable point of reference for this.
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SOMERVILLE INTERMEDIATE
2021 ANNUAL PLAN
STEWARDSHIP
& LEADERSHIP

RESPONSIVE
CURRICULUM

Strong leadership at all levels and a succession plan Trans Transdisciplinary disciplinary approach
that provides rich opportunities for deep
Coaching skills support leadership to strengthen
and complex learning
professional dialogue
The capabilities identified in our graduate
profile will guide and equip our akonga as
they transition through intermediate
● Strengthen governance capability through strategic planning,
Continuous online reporting that fosters
consultation and networking
student agency and ongoing parent
● Strengthen senior leadership capability through leadership PLD
engagement in their child’s learning
and Professional Learning Groups
● Strengthen the leadership capability of whānau leaders through the
use of the Leadership Capability Framework and strategic planning
● Strengthen coherence by developing whānau leaders and Within
School Leaders’ coaching capability.
● Strengthen the leadership capability of curriculum leaders through
strategic planning and development of curriculum goals
● Strengthen PCT programme with School DP as coordinator
● Strengthen leadership capability to ensure a succession plan is in
place for key areas.

● Build coherence through visual representation of
graduate profile
● Purposefully broaden and deepen students’
understanding through critical inquiry
● Strengthen mathematical inquiry and student
discourse in flexible groupings
● Strengthen digital technologies curriculum and
teacher capability
● Strengthen coherence by further developing a
shared understanding of Collaborative Inquiry
● Focus acceleration programmes on front
loading students with key understandings
● Further strengthen school culture and learning
by fostering collaboration and a strong sense of
belonging through the whānau structure

CONNECTED
COMMUNITY
Uphold our
commitment to the Treaty
Strong partnerships with whānau, iwi and
community
Foster New Zealand’s bicultural heritage
and multicultural society
Contribute as active and engaged citizens
of the world
Achievement of Community of Learning
(CoL)/Kahui Ako objectives to improve
outcomes for students across the network
• Strengthen effective professional learning
community and transition pathways for students
through involvement with Kahui Ako
• Develop a culturally appropriate and
responsive context for teaching and learning
• Increase opportunities for students through
partnerships with community organisations and
industry partnerships (STEAM)
• Utilise Spotlight (Etap - SMS) to strengthen homeschool partnership and continuous reporting
to parents to maximise student learning outcomes
• Maintain school profile through international
marketing and alternative approaches
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WELLBEING

Effective wellbeing practices to meet the needs of students and staff
●
●
●
●
●
●
●

Maintain a high level of pastoral care across the school through counselling
and pastoral support
Sustain the Board staff wellbeing programme
Introduce ‘Good Habits’ (self care) staff wellbeing calendar
UKA Initiative to support student well-being and further build a culture of
kindness.
Online Distance Learning Plan created that considers not only the delivery
of education via an online platform [incase of a lockdown] but considers the
well-being of staff and students and makes provision for this.
Purpose built counselling and health room facilities
Review the ‘Relationships and Sexuality Education Guidelines’ and develop
a whole school approach through consultation and the design of our
transdisciplinary school curriculum.

CULTURE OF
CONTINUOUS
IMPROVEMENT
Coherent, aligned and rigorous self-review systems
Evaluation, Inquiry and Knowledge Building for improvement and
innovation
School culture: positive, inclusive, highly approachable, capable and
credible
High standard of facilities to support learning and teaching
● Strengthen links between coaching, collaborative inquiry and
the Professional Growth Cycle
● Embed a learning culture focused on excellence, equity and engagement
for all students through the Somerville Graduate Profile
● Embed evidence-based practice, Assessment for Learning, key
assessment tools, SIS Progress Indicators and the Learning Progressions
● Maximise SMS as a Learning Support Register and central database
● Property
Deliver key property projects identified for 2021 by BoT and prepare
2021 - 2026 5YA projects
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SOMERVILLE INTERMEDIATE
Annual Strategic Management Plan
Our Vision
A responsive, future-focused community that enables every learner to excel by being the best they can be.

Mission
In collaboration with the community, provide a stimulating environment so that every learner develops to their optimum intellectual,
emotional, physical and cultural capability.

No longer a Priority
Goal 1: Personnel

Key Strategies

Action Required

On Track

Activities/Initiatives

√ Achieved

Who/Resource

Stewardship and
Leadership
To provide a team of
highly skilled,
enthusiastic, effective
and committed
educators who are good
role models for our
students, who engage

On Track

Achieved √
● Strengthen governance
capability through
strategic planning,
consultation and
networking
● Strengthen senior

Governance
BoT training – consultant; online modules
BoT involved with other CoL BoTs
BoT self-review and strategic planning
Induct new BoT members
Middle Leadership
1) Curriculum and Kahui Ako Leadership

BoT, Principal
($3,000)

Principal, Curriculum
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in critical reflection and
are committed to
ongoing professional
growth and
development.
Value Driver
We value collaboration,
team spirit,
professionalism, sharing
of expertise, practice
and experiences to
develop professional
and leadership
capacity, innovation,
enjoyment at work, a
sense of pride,
achievement of high
standards and
sensitivity towards
students.

leadership capability
through leadership
PLD and Professional
Learning Groups
● Strengthen the
leadership capability of
whānau leaders
through the use of the
Leadership Capability
Framework and
strategic planning
● Strengthen coherence
by developing whānau
leaders and Within
School Leaders’
coaching capability.
● Strengthen the
leadership capability of
curriculum leaders
through strategic
planning and
development of
curriculum goals
● Strengthen PCT
programme with
School DP as
coordinator
● Strengthen leadership
capability to ensure a
succession plan is in
place for key areas.

Curriculum and KA leaders create goals
collaboratively to ensure synergy, cohesion
and alignment with annual objectives

Director, Curriculum
Directorate Curriculum
Leaders, Within School
Leaders, Curriculum
Leaders

Sharpen focus on measuring
1) the impact of initiatives and
2) the implementation of recommendations

($10,000)

Curriculum leaders and KA leaders involved
in strategic planning
Curriculum and KA leaders involved in local
cluster groups and KA network
Within School Leader and key curriculum
leaders involved leading collaborative inquiry
school wide goals in math and critical inquiry
Strengthen curriculum team structure by
supporting teachers to meet their
responsibilities as liaison between the
curriculum team and their whānau.
Strengthen leadership and opportunities to
share practice within each curriculum team.

WSTs - CoL release
Math Curriculum Leaders;
Math PLD Facilitator
($5,000)
Curriculum Director, All
Teachers

2) Whānau Leaders
Whānau leaders continue to share effective
co-leadership practices and strategies for
building whānau culture and systems
Whānau leaders supported in facilitating
moderation across the whānau and school
and the use of Whānau Etap data to monitor
achievement and progress

WSL, Math & Literacy
Curriculum Leaders
($2,000)

Build the capability of leaders to hold
Practice Analysis Conversations. This
will be essential to embedding the
mathematical inquiry approach.

Math Curriculum Leaders,
PLD Facilitator
(Centrally funded PLD,
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Whānau leaders supported in facilitating
Collaborative Inquiry across the whānau and
sharing learning across the school
Whānau leaders supported in strengthening
Assessment for Learning practices
All leaders trained in the GROWTH Coaching
model and use the approach to develop a
coaching culture in the whānau

Release -$6,000)
WSL, Whānau Leaders
($4,000)
WSL, Whānau Leaders
($4,000)
Principal
($12,000)

Utilise a Whānau Minutes template to
support consistency and communication
Senior Leadership
Curriculum Directorate (3 DPs) proactively
liaise with curriculum and KA leaders about
the implementation of PLD and progress
towards achieving annual goals and achieve
greater synergy across leaders
●

●
●

●
●
●

DPs

Mentoring and coaching of DPs
through Professional Growth Cycle.
leadership scenarios/challenges –
staff, parent and student matters

Principal
($10.000)

Through involvement in PLG
networks, broaden focus on
leadership attributes/dispositions
and build capability

Principal, DPs
($4,,500)

Further build capability by structured
coaching for whānau leaders

DPs

Leadership Matrix – all dimensions –
evidence of progress, strengths and
areas for development.

SLT, Whānau Leaders,
WSL
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●
Involvement in KA leadership meetings and
active role in supporting KA PLD goals
●

Attend local & national conferences

Attend International conference, if possible
●

SLT, ASL, WSLs

SLT
($8,000)

A wide range of other PD
opportunities, including changes in
legislation

Coordinated and regular support for PCTs
and mentor teachers

Key Performance
Indicators

Evidence/Measure

Outcome

BOT understanding of their governance role and the strategic direction of the school will be further strengthened and
achieved an overall score of 4 – 5 on the BoT Self Review Tool
All leaders will have progressed in relation to each of the Leadership Capability dimensions
All leaders will have progressed in relation to the ‘Individual Coaching Competencies’
Productive Practice Analysis Conversations that impact teachers’ pedagogical practice in math.
BoT Self Review Tool
Leadership Capability Matrix
Coaching Rubrics – Individual and School
Review by math facilitator/curriculum leaders of capability of leaders to hold Practice Analysis Conversations
Review by WSL of improvements in Assessment for Learning capability
Strong leadership at all levels and a succession plan
Coaching skills support leadership to strengthen professional dialogue
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Goal 2:
Responsive
Curriculum

Key Strategies

Activities/Initiatives

Who/Resource

On Track

Achieved √
Curriculum
To provide a rich and
stimulating programme
relevant to the students’
world that enables the
authentic application of
learning and fosters a
sense of life-long
learning, with particular
emphasis on literacy,
numeracy, inquiry and
problem solving.
Value Driver
We value the highest
quality of curriculum
delivery; understanding
and responding to
individual interests,
needs and learning
styles, and a broad
curriculum that
develops effective and
confident
communication skills,
literacy, numeracy,
inquiry, problem
solving, physical and
social skills.

● Build coherence
through visual
representation of
Graduate profile
● Purposefully broaden
and deepen students’
understanding through
critical inquiry
● Strengthen
mathematical inquiry
and student discourse
in flexible groupings
● Strengthen digital
technologies
curriculum and teacher
capability
● Strengthen coherence
by further developing a
shared understanding
of Collaborative Inquiry
● Focus acceleration
programmes on front
loading students with
key understandings
● Further strengthen
school culture and

Somerville Graduate Profile
Utilise the Somerville Graduate profile to
foster a shared understanding and
strengthen ownership and commitment to
achieving our vision for students.
Links with KA Achievement Challenge
Across the curriculum strengthen:
- Learner Agency
- Critical Inquiry (Framework for Depth &
Complexity)
-Develop progressions for the capabilities in
the Somerville Graduate Profile that will
provide clarity about what is considered
essential for success by the end of Year 8
and that will foster learner agency
Assessment and Reporting
SLT, Curriculum and KA leaders work
collaboratively to review school wide
assessment and reporting and develop an
online, continuous reporting system utilising
Spotlight (Etap) that will foster learner
agency and parent engagement in their
child’s learning
Coherent Pathways
Focused PD to strengthen:
1) Student self-efficacy and learner agency
2) Effective math inquiry practices in flexible
groupings
3) Whānau leaders’ capability to set up and

All leaders, teachers and
students

All leaders and teachers
($6,000)

SLT, Lead Teachers,
WSL, Curriculum Leaders
($3,000)

SLT, Lead Teachers,
WSL, Curriculum Leaders
($3,000)

SLT, WSL, Curriculum
Leaders & PLD facilitator
($15,000)
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Technology
To develop exciting and
challenging
programmes that
maximise students’
technological
competence and
develop an
understanding of the
relevance, and
application of
technology in society.
Value Driver
We value student
confidence within a
wide range of
technological areas and
the use of technology to
develop problemsolving skills and foster
collaboration, creativity
and innovation.

learning by fostering
collaboration and a
strong sense of
belonging through the
whānau structure

lead Practice Analysis Conversations
4) Assessment for Learning
5) Critical Inquiry (Depth & Complexity
framework).
6) Integration of the Digital Technologies
curriculum
7) Collaborative Inquiry with clarity about
practices that have had an impact and
professional learning that will change
practice
8) Etap (Spotlight) as an e-portfolio to
strengthen reporting to parents
9) Inquiry programmes with a
transdisciplinary approach and clarity about
universal concepts/big ideas and sub
concepts
Acceleration
Continue to provide students who are just
below the expected level with a double-dose
of math and literacy to fill gaps prior to
encountering concepts
Whānau System:
Strengthen systems, structures and
practices that foster greater collaboration
Foster whānau identity and a sense of
belonging
Utilise whānau system and transdisciplinary
learning as an opportunity to authentically
extend bicultural practices so that te ao
Māori is an embedded feature of the school
Visually represent whānau identity

Curriculum Director,
Acceleration Teacher
$20,000 (0.2FTTE)

All teachers
All teachers

All leaders
SLT
$3,000

Utilise whānau ‘Mahi Tahi’ time to
authentically inquire and collaborate across
the whānau and with community experts.
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Key Performance
Indicators

Evidence/Measure

Outcome

Goal 3:
Connected
Community

Somerville Graduate Profile with clear links to assessment and reporting
Learner agency has increased through Assessment for Learning practices by teachers and use of Spotlight to
demonstrate progress in relation to the Somerville Graduate Capabilities
Inquiry planning and assessment is based around a universal concept, reflects a transdisciplinary approach and the
incorporates the depth and complexity framework
Digital technology is integrated, purposeful, fosters personalised learning, collaboration and computational thinking
Math inquiry approach and flexible grouping are clearly evident
Math achievement for Year 8 NZ European, Maori and Pasifika students has increased.
Collaborative Inquiry journals provide clear evidence of professional growth and its impact on student outcomes.
Students articulate the school’s vision and connect with the graduate profile
Whānau collaborative inquiry journals - evidence of improved outcomes for students and teacher practice
Digital technology integration that is purposeful and fosters personalised learning for students
Strengthen a flexible professional development programme that includes:
- Personalised learning (teacher to teacher working collaboratively)
-Targeted training to further develop and enhance capabilities for the various applications of DT (using experts within the
school)

Trans Transdisciplinary disciplinary approach that provides rich opportunities for deep and complex learning.
The capabilities identified in our graduate profile will guide and equip our akonga as they transition through
intermediate.
Continuous online reporting that fosters student agency and ongoing parent engagement in their child’s
learning

Key Strategies

Activities/Initiatives

Who/Resource

On Track

Achieved √
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To involve our parents,
local and global
community to enhance
students’ learning.
Value Driver
We value the role parents
play as first teachers,
their influence to
encourage students to
develop positive attitudes
towards learning and
when facing challenges
and the role they play in
supporting learning at
home.

• Strengthen effective
professional learning
community and
transition pathways
for students through
involvement with
Kahui Ako
• Develop a culturally
appropriate and
responsive context
for teaching and
learning
• Increase
opportunities for
students through
partnerships with
community
organisations and
industry partnerships
(STEAM)
• Utilise Spotlight (Etap
- SMS) to strengthen
home-school
partnership and
continuous reporting
to parents to
maximise student
learning outcomes
• Maintain school
profile through
international

Partnerships & Networks
Adopt a targeted approach to utilising
networks through the KA to strengthen:
transition of students; collaborative inquiry
practices; coaching; effective pedagogy;
learner agency and leadership capability
Māori Whānau
Implement the Somerville Treaty Strategic

SLT, WSTs
($3,000)

SLT, Whānau Leaders
($3,000)

Plan
Strengthen consultation with Māori whānau
by continuing to build a partnership with the
local marae (Matariki whare)
Powhiri to welcome new students and
teachers
Māori hui at the marae
Continue to build the cultural capacity of
students and teachers through whānau
system
Marae protocols are included in Year 8
EOTC programme

Whānau DPs & EOTC
Curriculum Leader

Identify waiata (songs) that will be learnt over
the year. Implement this idea at the
beginning of the year.

School DP, Kapa Haka
Leaders, Whānau
Leaders

Transdisciplinary Curriculum
Utilise increased opportunities for
transdisciplinary inquiries to involve experts
from the community and industry
Pasifika Plan
PLD – Tapasa
Pasifika Fono

All Teachers, Whānau
Leaders

Curriculum Director,
SLT
($2,000)
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marketing and
alternative
approaches

Parent Engagement
Introduce online reporting to parents utilising
Spotlight (Etap)

Health Curriculum
Consult with parents about the Health
curriculum and include the requirements
around the MoE’s Sexuality Education
programme for feedback.
International Students
Continue to explore long term international
student markets to diversify enrolments
Explore online learning options for
international students

Principal/BoT
WSL - Assessment &
Reporting
($3,000)
Principal, Curriculum
Director, Health
Curriculum Leader

Student Director
($20,000)
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Key Performance
Indicators

Evidence/Measure

Strengthened partnership with the local marae
Increase in students understanding of te ao Māori
Strengthened partnership with Pasiifika families
Each whānau inquiry programme provides opportunities for students to purposefully partner with community
organisations and/or industry.
Links with local schools from the KA about effective pedagogy and other enablers (learner capabilities, transition, learner
agency and critical inquiry)
E-portfolios operating through Spotlight - focus groups (feedback from students, parents and teachers)
Online reporting to parents trialled with a whānau - feedback from parents end of year
Strengthened partnership with Maori and Pasifika families – evidenced through hui and fono
Student feedback/reflections re increase in cultural competency
E-portfolios operating through Spotlight - focus groups (feedback from students, parents and teachers)
Effective electronic transfer of data through Etap for Yr 6 students and Yr 8 students
Increased links with industry/community organisations
Increased tuition options for long term international students

Outcomes

Uphold our commitment to the Treaty
Strong partnerships with whānau, iwi and community
Foster New Zealand’s bicultural heritage and multicultural society
Contribute as active and engaged citizens of the world
Achievement of Community of Learning (CoL)/Kahui Ako objectives to improve outcomes for students across the
network

Goal 4:
Culture of Continuous
Improvement

Key Strategies

Activities/Initiatives

Who/Resource

On Track

Achieved √
To ensure a culture of
continuous improvement
through effective,
ongoing review at
governance, leadership,
teacher and student
outcomes.

● Strengthen links
between coaching,
collaborative inquiry
and the Professional
Growth Cycle
● Embed a learning
culture focused on

Professional Growth Cycle
Review and refine the agreed evidence that
demonstrates quality practices in relation to
the Teaching Standards
Implement the Somerville Professional
Growth Cycle
Leaders use the GROWTH Coaching

Principal, All Teachers
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To ensure that students
and staff have a modern,
attractive, highly
functional environment,
with high quality facilities
and resources to support
teaching and learning.
Value Driver
We value self review that
is honest, accurate,
purposeful, critical and
constructive. Both
internal self review and
external review from
credible sources is
valuable.
We value the physical
and emotional well-being
of students, staff and
visitors to our school and
a safe, happy
environment.
Key Performance
Indicators

excellence, equity
and engagement for
all students through
the Somerville
Graduate Profile
● Embed evidencebased practice,
Assessment for
Learning, key
assessment tools, SIS
Progress Indicators
and the Learning
Progressions
● Maximise SMS as a
Learning
SupportRegister and
central database
● Property
Deliver key property
projects identified for
2021 by BoT and
prepare 2021 - 2026
5YA projects

approach to support teachers to develop
professionally.
Acceleration
Refine the model for accelerating learning in
math and literacy whereby key concepts are
front loaded for 5 weeks
Continue to strengthen the schoolwide
Buddy Reading programme
Teaching Practice
Continue to strengthen Assessment for
Learning practices using the ‘Teacher
Capability Matrix’ as a teacher self-reflection
tool and process for enhancing student
engagement, agency and critical inquiry.
Facilitate observations and sharing of
teaching practice as a key component of
collaborative inquiry to strengthen
mathematical inquiry in flexible groups and
foster learner agency
Property
Deliver key property projects identified for
2021 by BoT

Curriculum Director,
Acceleration Teachers
(0.2FTTE)
Curriculum Director

DPs, Literacy curriculum
leaders, WSL- Formative
Assessment, All Teachers
(KA WSL release)
Curriculum Director,
WSL,Math Curriculum
Leaders, Lead Teachers,
Facilitator
($5,000)
Principal; BoT Property
Subcommittee

Develop a 10YPP plan and prioritise projects
to be delivered when 5YA funding becomes
available in July.

Collaborative inquiry journals
Accelerated progress of students in acceleration math and literacy groups
Teacher Capability Matrix - Survey
A well-established Buddy Reading programme
A clear, transparent and agreed ‘Somerville Professional Growth Cycle’
Functional administration area, health rooms and counselling rooms to meet the needs of students and staff
Signage project completed
Identified 5YA projects delivered
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Evidence/Measure

Outcomes

Goal 5:

Evaluations in collaborative inquiry journals provide an increase in teachers’ inquiry into their practice and evidence
(quantitative and qualitative data) of the impact on student learning.
80% of students in acceleration math and literacy groups have made gains of 3 sublevels
Teacher Capability Matrix (monitoring of use of LIs, SC, Environment that supports learning, student agency and DAT in
small groups)
Progress of Buddy Reading students in relation to reading curriculum levels
Coherent, aligned and rigorous self-review systems.
Evaluation, Inquiry and Knowledge Building for improvement and innovation
School culture: highly approachable, capable and credible
High standard of facilities to support learning and teaching

Key Strategies

Activities/Initiatives

Who/Resource

On Track

Well Being
Achieved √

To realise the full
potential of each
person, nurture their
overall wellbeing,
ensure good selfesteem and the ability
to understand, accept
and value others.
Value Driver
We value the wellbeing
of the whole person,
respect for self, others
and property; positive
attitudes;
independence;
responsibility; integrity;
reliability;

● Maintain a high level
of pastoral care
across the school
through counselling
and pastoral support
● Sustain the Board
staff wellbeing
programme
● Introduce ‘Good
Habits’ (self care)
staff wellbeing
calendar
● UKA Initiative to
support student wellbeing and further
build a culture of
kindness.
● Online Distance
Learning Plan created

Ongoing resource for a school councillor
Continue to promote the available EAP
counselling service for staff

Principal
($20,000)
Principal

Aspiring Centre and Acceleration
programme to provide targeted learning
support in small groups that improve student
self efficacy

Curriculum Director,
Aspiring Teachers

Whānau culture focused on fostering a
sense of identity and belonging.

All Teachers

Regular opportunities for staff to share and
celebrate example of ‘self care’

All Leaders

Promote UKA and school values at
assemblies

SLT

Share the Online Distance Learning Plan
which provides ready access to procedures,
practices and resources to ensure a

SLT
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perseverance;
creativity; cultural
diversity, concern for
the environment;
service; resilience and
confidence to cope
with change.

Key Performance
Indicators

Evidence/Measure

Outcomes

consistent approach should online learning
be required.

that considers not
only the delivery of
education via an
In Term 2 establish the purpose-built
BoT, Principal
online platform
counselling rooms which support privacy
[incase of a
and practice.
lockdown] but
Approach Life Ed for support with the
considers the welldelivery of the Sexuality Education
being of staff and
programme
Curriculum Director, Health
students and makes
Curriculum Leader
provision for this.
Review Health curriculum with a focus on
Sexuality Education
● Purpose built
Principal, Curriculum
counselling and
Director, Health Curriculum
health room facilities
Leader
● Review the
‘Relationships and
Sexuality Education
Guidelines’ and
develop a whole
school approach
through consultation
and the design of our
transdisciplinary
school curriculum.
Students express a sense of pride and feel connected to their whānau.
Students, particularly in the Aspiring Centre programmes, develop greater self efficacy.
Students feel comfortable accessing counselling support should they require it.
Staff have avenues for support and overall wellbeing is promoted
A school curriculum that integrates wellbeing and delivers Sexuality Education in a way that fosters this further.
Whānua/DP Surveys
Aspiring Centre Surveys
Staff Surveys/Insights
EAP service utilised
Health Consultation - Feedback from parent community
Effective wellbeing practices to meet the needs of students and staff
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SOMERVILLE INTERMEDIATE
Annual Student Achievement Goals
Focus:

Reading

Strategic aim:

All students at Somerville Intermediate School are able to access the New Zealand Curriculum as
evidenced by progress and achievement in relation to the NZ Curriculum.

Annual aim:

To increase the number of students meeting and exceeding the relevant school benchmark (Level
4P and above).

Baseline data:

Analysis of our 2020 data showed that 12% (56) of Year 7 students (2021 Year 8 cohort) were
nearly meeting the expected reading benchmark of Level 4 of the NZ curriculum. This group of 56
consists of 30 males and 26 females of which there are 4 Māori and 4 Pasifica and 17 NZ
European students. Of the 56 students, several do not have English as a first language and/or
have not had all their schooling in New Zealand. 38 of the students in the target group are also
working just below the expected curriculum level in writing.

Target:

To accelerate the learning and achievement in reading of a group of 56 Year 8 target students who
require their learning to be accelerated so that by the end of the year, they will be able to meet the reading
demands of the New Zealand Curriculum at level 4.
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Action Plan

Actions to achieve targets

Led by

Budget

Timeframe

1. Review data, identify target
students, set up a document on
etap to monitor target students
and share information with staff.

Curr Directorate/
English Curriculum
leaders

Mid Term 1

2. Ongoing analysis of formative
assessment data, identifying key
concepts or barriers to learning,
providing target teaching to
address these.
3. A balanced reading programme emphasis on guided reading.

Class and
Acceleration
Teachers

Ongoing
Ongoing

All Teachers

4. Develop a Buddy Reading
programme to increase reading
mileage and build vocabulary
5. Support teachers by offering
relevant professional
development, appropriate
resources and in class support
6. Review and moderation of
assessments for reporting.
7. Sharing effective practice.
8. Review EOY student
achievement data.

Acceleration
Teachers/ / English
Curriculum leaders
Curr Directorate/
English Curriculum
leaders

Ongoing
Term 2 & 4
Ongoing
End of Term 4
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Focus:

Mathematics

Strategic aim:

All students at Somerville Intermediate School are able to access the New Zealand
Curriculum as evidenced by progress and achievement in relation to the NZ Curriculum

Annual aim:

To increase the number of students working at or above the expected levels of the New
Zealand Curriculum in mathematics.

Baseline data:

Analysis of our 2020 data showed that 16% (71) of Year 7 students (2021 Year 8 cohort)
were nearly meeting the expected mathematics benchmark of Level 4 of the NZ
curriculum. This group of 71 consists of 32 males and 39 females of which there are 7
Māori, 2 Pasifica and 31 NZ European students.

Target:

To accelerate the learning and achievement in mathematics of a group of 71 Year 8
students who require their learning to be accelerated so that by the end of the year they
are able to meet the mathematics demands of the New Zealand Curriculum at level 4.
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Action Plan
Actions to achieve targets

Led by

Budge
t

Timeframe

1. Analyse data, identify target students
and set up a document on etap to
monitor target students. Liaise with
appropriate class teachers.

Curr Directorate/
Mathematics Curriculum
leaders

Mid Term 1

2. PD for st
3. aff on how to use formative
assessment to inform teaching.
4. Identifying key misconceptions and
developing an acceleration
programme around that.

Mathematics Curriculum
leaders
Class and Acceleration
Teachers
Acceleration Teacher

Ongoing

5. Frontloading of concepts in
acceleration class

Mathematics Curriculum
leaders / Acceleration
Teacher

6. Sharing effective practice and
conducting mathematics workshops.
7. Teachers use lots of praise and
provide opportunities for children to
achieve success.
8. Moderation of achievement across the
school

All Teachers

By end of Term 1

Ongoing
Ongoing
Ongoing
Term 2/4
End of Term

Mathematics Curriculum
leaders Curr Directorate/
English Curriculum leaders

9. Review EOY student achievement data
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Focus:

Writing

Strategic aim:

All students at Somerville Intermediate School are able to access the New Zealand
Curriculum as evidenced by progress and achievement in relation to the NZ Curriculum.

Annual aim:

To increase the number of students meeting and exceeding the relevant school benchmark
for writing (Level 4P and above).

Baseline data:

Analysis of our 2020 data showed that 15% (69) of Year 7 students (2021 Year 8 cohort)
were nearly meeting the expected writing benchmark of Level 4 of the NZ curriculum. This
group of 69 consists of 43 males and 26 females of which there are 6 Māori and 6 Pasifica
and 23 NZ European students Of the 69 students, several do not have English as a first
language and/or have not had all their schooling in New Zealand. 38 of the students in the
target group are also working just below the expected curriculum level in reading.

Target:

To improve the writing achievement of a group of Year 8 students who require their learning
to be accelerated so that by the end of the year they are meeting the writing demands of the
New Zealand curriculum at Level 4.
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Action Plan
Actions to achieve targets

Led by

Budge
t

Timeframe

1. Analyse data to identify target
students. Set up a document on etap
to monitor students and liaise with
appropriate class teachers.

Curr Directorate/
Acceleration Teacher

Mid Term 1

2. On-going assessment and monitoring
of target students
3. Focus on building vocabulary and
developing content and ideas
4. Teachers to target writing with
structured writing sessions and build
in opportunities for quick writes.
5. More opportunities for children to be
involved in the writing process in
class from planning through to
publishing.
6. Moderation of achievement across
the school.
7. Review EOY student achievement
data.

Class and Acceleration
Teachers
Class and Acceleration
Teachers
All Teachers

Ongoing

All Teachers

Ongoing

Ongoing
Ongoing

Terms 2 & 4
English Curriculum leaders
Curr Directorate/ English
Curriculum leaders

Terms 4
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SOMERVILLE INTERMEDIATE
Analysis of Variance Reporting
WRITING TARGET GOAL 2020
Focus:

Writing

Strategic aim:

All students at Somerville Intermediate School are able to access the New Zealand
Curriculum as evidenced by progress and achievement in relation to the NZ Curriculum.

Annual aim for 2020:

To increase the number of students meeting and exceeding the relevant school benchmark
for writing (Level 4P and above).

Baseline data 2019:

Analysis of our 2019 data showed that 12% (57) of Year 7 students (2020 Year 8 cohort) were
nearly meeting the expected writing benchmark of Level 4 of the NZ curriculum. This group
of 57 consists of 39 males and 18 females of which there are 2 Maori and 5 Pasific students.

Target 2020:

To raise overall achievement and have 80% of Year 8 students, across all groups achieving
at level 4
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READING TARGET GOALS 2020
Focus:

Reading

Strategic aim:

All students at Somerville Intermediate School are able to access the New Zealand
Curriculum as evidenced by progress and achievement in relation to the NZ Curriculum.

Annual aim for 2020:

To increase the number of students meeting and exceeding the relevant school benchmark
in Reading (Level 4P and above).

Baseline data 2019:

Analysis of our 2019 data showed that 10% (48) of Year 7 students (Year 8 cohort for 2020)
were nearly meeting the expected reading benchmark of Level 4 of the NZ curriculum. This
group of 48 consists of 24 males and 24 females of which there are 2 Maori and 4 Pasifika
students

Target: 2020

To accelerate the learning and achievement in reading for a group of 48 Year 8 target
students who require their learning to be accelerated so that by the end of the year, they will be
able to meet the reading demands of the New Zealand Curriculum at level 4. Meeting this target will
help us achieve our overall goal of 85% of Year 8 students, achieving at level 4 by the end of 2020.

35

36

ANALYSIS OF VARIANCE OF ENGLISH TARGET GOAL 2020
TARGET: To accelerate the learning and achievement in reading for a group of 48 Year 8 target students who require their learning to be
accelerated so that by the end of the year, they will be able to meet the reading demands of the New Zealand Curriculum at level 4. The goal
is to raise achievement so that 85% of Year 8 students will be achieving at level 4 by the end of 2020.

STRATEGIES

OUTCOMES

Data was analysed at the end of
2019 to identify students
achieving at level 3P.

The target group consisted of 48
students initially but dropped to 47
when 1 student left.

We introduced a model for
accelerating learning for the
Target group and an English
acceleration class was
established. The aim was for
Target students to get a double
dose of English with the intention
of them moving up 3 sub -levels.

All of the Target students made a
shift out of 3P.

Target group was tracked on a
document and shared with class
teachers, whanau leaders and
Year level DP’s to monitor student
progress.

49 % moved up two sub levels to 4B

Teachers identify barriers to
learning and strategies employed
to accelerate progress.
Opportunities provided for
teachers to share strategies that
are particularly effective for
students in the target group and
support the implementation of
these strategies.

Of the students who made progress,
not all of these students have made
the desired progress of 3 sub-levels.
19 % moved up one sub level to 3A.

32% moved up three sub levels to
4P and above.
This means that out of the 47 Target
students, 32% of these children are
now at expected levels(4P/4A).
Target group Outcomes by
Gender:
The target group consists of 22
Males and 25 Females.
5 boys and 10 girls have reached the
expected levels.

ANALYSIS
This group comprised of:
47% Male and 53% Female
The ethnic breakdown was:
NZ European – 32%
NZ Maori – 6%
Pasifika – 6%
South African – 23%
Asian – 28%
Middle Eastern – 4%
There has been a significant shift
for students in reading and of the
47 students in the target group, it
was pleasing to see that 100% of
the students have made
progress.
While some of the target students
who have not made accelerated
gains, learning has been
accelerated for 32% of students
who have made the expected
progress.
Despite small group teaching and
various strategies used, 19% of
students made only 1 sub-level
shift However, they are showing

EVALUATION
We were hoping that these children would make
a 3 sub level growth knowing that they are our
hard to shift children.
This year we put extra resourcing into the
Aspiring centre and both the support and
extension teachers worked with the target group
in the afternoons to give them extra support in
English. We started with the Year 8 target
children and because of the two lockdowns, their
time was extended and the Year 7’s only started
their sessions in T 4.
For us to know how successful the programme
was, we track this group to see the progress
they have made.
Whilst we have seen the benefits of the
acceleration programme, we did not manage to
accelerate the learning of all students in the
Target group. There have been various factors
which have hindered this as indicated in the
feedback received from teachers:
- This group has been greatly affected by
the interruptions.
- Progress has been slow due to anxiety
as a result of Covid 19.
- Lack of home support during the two
lockdowns,
- General lack of motivation.
- Dyslexia and other learning difficulties.
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PD for all staff around Formative
Assessment and how to use data
to inform teaching
Utilise PAT as a
formative assessment tool to
inform teaching and learning
programmes and inform overall
teacher judgements.
Teachers encouraged to
authentically integrate to support
frequent opportunities to write
and a focus on skills that need to
be developed across the
curriculum.
Student motivation, confidence
and engagement with text are key
elements identified in those
making significant progress.
An effective and balanced
reading
programme as students
are more
engaged in smaller
groups
Finding texts that are of interest
to the group.
Unpacking reading strategies so
students can recall them to make
sense of texts they read.
Established a Buddy Reading
programme to encourage and
instil a love of reading.

Maori and Pasifika Analysis:
There were 3 Maori students in the
Target Group (2 males and 1 female)
1 moved up 1 sub-level
1 moved up 2 sub-levels
1 moved up 3 sub-levels.
There were 3 Pasifika students in the
Target Group
1 moved up 2 sub-levels
2 moved up 3 sub-levels
The overall Writing goal was to raise
achievement and have 80% of Year
8 students, across all groups
achieving at level 4. We did not
manage to achieve this goal with
only 79% of the cohort achieving at
the expected level.
The ethnic breakdown was:
All of Yr 8 Cohort – 79%
NZ European – 78%
Maori – 79%
Pasifika – 94%
Asian – 81%
The Year 8 Pasifika students have
worked exceptionally well in writing,
The overall Reading goal was to
raise achievement so that 85% of
Year 8 students will be achieving at
level 4 by the end of 2020.
Although we did not manage to
achieve this goal, we were pleased
with the overall achievement. It was
pleasing to see that all ethnicities
had 80% or more of their groups
working at and above the expected
level..
The ethnic breakdown was:

far greater confidence and are
willing to try in class.
Although we did not achieve our
goal, we can however, celebrate
that 81% of the English Target
children moved 2 sub-levels or
more, which is a significant shift
for this year. The children in the
acceleration classes were
motivated and showed a huge
increase in their vocabulary and
phrase knowledge in a relatively
short time.
Barriers to learning that have
been identified as limiting
progress
● A major barrier was the
disruption to the
programme due to
lockdown.
● Another barrier was the
absence from class
which resulted in huge
gaps.
● The key areas holding
students back in writing
are poor spelling, limited
vocab and unimaginative
content and ideas.
● Students are also not
given enough
opportunities to be
involved in the writing
process from planning drafting - writing and
publishing.

Due to the year we have had, the main concern
was around student wellbeing. Next year,
Curriculum leaders will closely monitor planning,
observe lessons and give feedback on the way
teachers are differentiating programmes and
catering for diverse learners.
Curriculum leaders will work with whānau
leaders to identify teachers needing support.
Greater emphasis will be placed on student
engagement and the factors that enhance this.
Lessons should be planned to grow attitudes
that result in students enjoying reading and
writing.
More focused PD to strengthen understanding of
formative assessment practices.
More opportunities will be created to share good
practice and strategies that help raise
achievement.
Continue to target reading with a strong focus on
guided reading and build in critical thinking skills.
Continue to target writing with structured writing
sessions and build in opportunities for quick
writes.
Greater ownership of target students and regular
discussions around progress and needs in
whānau meetings.
Ongoing PD in moderation and OTJ’s using a
range of data to get greater consistency within
the school.
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Teachers have explored ways to
motivate students, particularly our
boys, giving them a choice of
topics and style.

All of Yr 8 Cohort – 81%
NZ European – 81%
Maori – 80%
Pasifika – 82%
Asian – 83%

We will continue with English acceleration
classes for Target students - catered for in the
Aspiring centre. As this was our first year, we
will review the programme to see how we can
make greater shifts.

Schoolwide professional
development in moderation and
forming OTJ’s, to ensure we are
all consistent. This will be
ongoing, especially important for
new staff

MATHEMATICS TARGET GOALS 2020
Focus:

Mathematics

Strategic aim:

All students at Somerville Intermediate School are able to access the New Zealand
Curriculum as evidenced by progress and achievement in relation to the NZ Curriculum

Annual aim for 2020:

To increase the number of students working at or above the expected levels of the New
Zealand Curriculum in mathematics.

Baseline data 2019:

Analysis of our 2019 data showed that 13% (56) of Year 7 students (2020 Year 8 cohort)
were nearly meeting the expected mathematics benchmark of Level 4 of the NZ curriculum.
This group of 56 consists of 33 males and 23 females of which there are 3 Maori and 2
Pasifika students

Target 2020:

To accelerate the learning and achievement in mathematics of 56 boys and girls in Year 8,
so that they are able to meet the mathematics demands of the New Zealand Curriculum at
level 4. The overall goal is to raise student achievement through an inquiry based
mathematics approach so that 85% of Year 8 students, will be achieving at level 4 by the
end of 2020
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ANALYSIS OF VARIANCE OF MATHEMATICS TARGET GOAL 2020
TARGET: To accelerate the learning and achievement in mathematics of 56 boys and girls in Year 8, so that they are able to meet the
mathematics demands of the New Zealand Curriculum at level 4. The goal is to raise achievement so that 85% of Year 8 students, will be
achieving at level 4 by the end of 2020

STRATEGIES
Use the end of 2019 data to
Identify target group. (i.e.
students achieving at level 3P).
We introduced a model for
accelerating learning for the
Target group and Mathematics
acceleration class was
established. The aim was for
Target students to get a double
dose of mathematics with the
intention of them moving up 3 sub
-levels.
Target group was tracked on a
document and shared with class
teachers, whanau leaders and
Year level DP’s to monitor student
progress.
Teachers identify barriers and use
a variety of strategies to bridge
the gap.
Opportunities provided for
teachers to share strategies that
are particularly effective for
students in the target group.

OUTCOMES

ANALYSIS

We had 56 children in the
Mathematics Target group.

This group comprised of:
59% Male and 41% Female

We did not reach the target of 80%
of this group making 3 sub-level
shifts, however, all of the target
students (100%) made a shift out of
3P.

The ethnic breakdown was:
NZ European – 52%
NZ Maori – 5 %
Pasifika – 4%
South African – 16%
Asian – 18%
Middle Eastern – 5%

16 % have made 1 sub-level
progress.
45 % have made 2 sub-levels
progress.
39% of students moved up 3 or
more sublevels at the end of the
year.
This means that 22 (39%) of the
target children are now at expected
levels of 4P and above.
47 of the 56 students (84%) are
working within Level 4.
Target group Outcomes by
Gender:

Although we did not achieve our
goal and only had 39% of the
Target students make gains of 3
sub-levels and more, it was
impressive to see that 100% had
made a shift out of level 3P
While there are some of the
target students who have not
achieved the accelerated gains,
there has been a significant shift
for these students in
mathematics.
We can, however, celebrate that
84% of the mathematics Target
children moved 2 sub-levels or

EVALUATION
To raise achievement and shift Teacher
pedagogy, we moved to a mathematical
inquiry approach this year. While good
progress was made initially, COVID-19
disruptions affected the momentum of
the delivery and the learning.
It was evident that Teachers understood
the pedagogy behind it and there was a
significant paradigm shift for most. We
saw the benefit as they responded to
individual learning needs.
Students also began to establish more
autonomy over their learning as well as
a deeper understanding and reasoning.
The modelling, co-teaching and
pedagogical sessions with Sue helped
develop teacher confidence and
knowledge around the inquiry maths
approach.
Planning overview examples from Sue
in term 3 led the way and gave teachers
a template going forward. Most whanau
amended plans to suit their needs and it
encouraged collaborative planning..
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PD for all staff around Formative
Assessment and how to use data
to inform teaching.
Utilise PAT as a
formative assessment tool to
inform teaching and learning
programmes and inform overall
teacher judgements.
Have moved to a mathematical
inquiry approach which includes
using flexible groupings, student
discourse and rich mathematical
tasks.
With the support of a
mathematics facilitator,
curriculum leaders will help
teachers to understand how to
effectively implement mixed
ability/flexible groupings and
identify and meet the individual
needs within these flexible groups
Curriculum leaders and l
mathematics facilitator ensure
that all teachers have a shared
understanding of effective
pedagogy across all levels.
Mathematics facilitator works
alongside teachers to help build
their confidence by either
modelling and co -teaching.
Started to use authentic tasks
which connect to student's
experiences in order to engage
their interest and develop their
thinking skills.

The target group consists of 33
(59%) Males and 23 (41%) Females.
Of these children 22 (39%) are now
at expected levels of 4P and above.
This means that 18 boys and 5 girls
have reached the expected levels.
Maori and Pasifika Analysis:
There were 3 Maori students in the
Target Group (1 male and 2 females)
1 moved up 1 sub-level
2 moved up 2 sub-levels

more, which is a significant shift
for the year we have had.
On the whole, the children
receiving support in the afternoon
acceleration classes were
motivated and showed a huge
increase in their ability in a
relatively short time.

We narrowly missed achieving our
goal with 84% of all our Year 8’s
achieving at level 4 We were
extremely pleased with the overall
achievement. It was pleasing to see
that males and females were
achieving at similar levels and both
had 84% at the expected level.

Barriers to children’s learning:
● Low
self-efficacy
in
mathematics (opt out of
answering questions in
fear of getting them
incorrect.)
● Don’t know their basic
facts.
● Some students in this
group have Dyscalculia
and processing issues
● There are some
undiagnosed barriers eg.
dyslexia or auditory
processing.
● Some struggle to retain
information or concepts
learnt.
● Poor concentration.
● Misunderstandings
around
number
knowledge

It was also pleasing to see that all
ethnicities had 80% or more of their
groups working at and above the
expected level except for our except
Maori group who had 76% working
at and above the expected level

Strategies that work well for these
children:
- Small groups, hands on
activities and working
with individual students

There were 2 Pasifika students in the
Target Group (1 male and 1 female)
1 moved up 2 sub-levels
1 moved up 3 sub-levels
Our overall goal was to raise
achievement so that 85% of Year 8
students were achieving at level 4 by
the end of 2020.

The use of authentic tasks to connect
with student's experiences in order to
engage their interest and develop their
thinking skills.
Overall, Teachers understanding of
Inquiry based mathematics has grown
this year but we still have a way to go
so will need to consolidate this next
year with continued support.
Next year whānau will be encouraged to
have a mathematics focus for their
collaborative inquiry so that they can
learn together and build efficacy.
More PD around formative assessment.
PD on using PAT more effectively to
inform teaching and learning
programmes as well as how children
can use the pathways more effectively
in order to take ownership of their
learning. This will give students more
ownership of their learning and know
steps to achieve the next learning
progressions.
We have moved to a Transdisciplinary
approach so we need to ensure our
mathematics is aligned. This will require
some careful planning and tracking to
ensure we are covering everything over
the two years.
The use of a maths facilitator has been
invaluable and we look forward to
continuing working with Sue Pine next
year.
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Opportunities for students to
make connections and work
collaboratively to solve problems.
Number talks to consolidate
mental computation and sharing
of strategies.
Maths Buddy used effectively to
cater to individual learning needs
such as learning a concept or
consolidating learning

The ethnic breakdown was:
All of Yr 8 Cohort – 84%
NZ European – 80%
Maori – 75%
Pasifika – 83%
Asian – 93%

- Modelling and then
opportunities to work
independently
- A huge focus on
developing number
strategies.
- Learning of basic skills in a
fun way to build up
confidence
- Front loading of concepts
so that they have
success when they are
back in class.
- Use lots of praise and
give them as many
opportunities as possible
to have successes.

Modelling sessions (with Sue) will have
a specific focus on gathering formative
assessment from an inquiry lesson
Although the Year 8 cohort did well, the
Year 7 cohort had 79% at or above the
expected level.
The goal next year would be to raise
achievement in mathematics for all
ethnic groups with a particular focus on
our Maori students. Only 52% of Year 7
Maori students were AT or Above by
the end of the year.
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